
Voices of a People’s History
of the United States

TEACHER’S GUIDE

Gayle Olson-Raymer
Humboldt State University

With selected chapters written by Humboldt County AP Teachers:

Jack Bareilles (McKinleyville High School), Natalia Boettcher (South
Fork High School), Mike Benbow (Fortuna High School), Ron Perry
(Eureka High School), Robin Pickering, Jennifer Rosebrook (Arcata
High School), Colby Smart (Ferndale High School), and Robert
Standish (South Fork High School)

SEVEN STORIES PRESS
New York • Toronto • London • Melbourne

Teachers Guide 20050202:Layout 1 7/29/08 8:49 AM Page 3



Copyright ©  by Gayle Olson-Raymer

All rights reserved. No part of this book may be reproduced, stored in a retrieval
system, or transmitted in any form, by any means, including mechanical, digital,
photocopying, recording, or otherwise, without the prior written permission of the
publisher.

Seven Stories Press
 Watts Street
New York, NY 

www.sevenstories.com

ISBN-: --- / ISBN-: ----

College professors may order examination copies of all Seven Stories Press titles for
a free six-month trial period.To order, visit www.sevenstories.com/textbook, or fax
on school letterhead to --.

College professors who have adopted Voices of a People’s History of the United States
by Howard Zinn and Anthony Arnove as a course textbook are authorized to
duplicate portions of this guide for their students.

Design by Jon Gilbert

Printed in the U.S.A.

Teachers Guide 20050202:Layout 1 7/29/08 8:49 AM Page 4



~  ~

CHAPTER FIVE

Half a Revolution

“A rich man’s war and a poor man’s fight.” This much-quoted phrase seems as rel-
evant today as it did during the Revolutionary War. The documents in “Half a
Revolution” illustrate this fight and the way in which it was carried out during
and immediately after the Revolutionary War. Independence, it seems, did not
bring an end to the fighting between various “factions.” To Joseph Plumb Martin,
the “poor soldiers” served their country well during the war, but afterward “they
were turned adrift like old worn-out horses.” Samuel Dewees recalled that the sol-
diers at York “were afraid to say or to do any thing” for fear of punishment, and
Dewees avoided encountering officers lest they might “construe my conduct in
some way or other into an offense.” Henry Knox described the need of “men of
reflection, and principle” to be protected “in their lawful pursuits” from “the vio-
lence of lawless men.” And James Madison worried about ways to control “the
majority” who may be led by “the mischiefs of faction.”

These factions, and the way in which both the Articles of Confederation and
the Constitution dealt with them, resulted in “half a revolution.” Indeed, a revo-
lution in its entirely would have required an end to class conflict by welcoming
American Indians into North American society, outlawing slavery, and granting
equal rights to American women—in other words, creating a new society charac-
terized by economic, social, racial, and political equality.

Document-Based Questions

JOSEPH CLARKE’S LETTER

. Why did the sight of Colonel John Worthington raise the “spirits” of the
citizens of Springfield? Why were the ordinary people so upset by his
actions?

. Do you think the beliefs and actions of the colonists in Springfield,
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Massachusetts, were typical of colonists in other regions of the British
colonies?

. What words and phrases did Joseph Clarke use to describe the spirit and
atmosphere that accompanied rebellion? How do these descriptions com-
pare and contrast with those you might use to describe a rebellion? Do you
think Clarke was in favor of the rebellion or against it? How and why?

JOSEPH PLUMB MARTIN

. Summarize Joseph Plumb Martin’s grievances about his treatment at the
hands of the Continental Army during the war. Do you think Martin’s
experiences during his enlistment in the Continental Army were similar to
those of other soldiers who served during the Revolutionary War? How
and why?

. In explaining his experiences after the war, Martin claims, “The truth was,
none cared for them; the country was served, and faithfully served, and
that was all that was deemed necessary. It was, soldiers, look to yourselves;
we want no more of you” (p. ). How does he support this assertion
throughout the letter?

. Martin wrote his “Narrative” fifty-four years after his experiences in the
Revolutionary War. For whom do you think he wrote this letter? Would it
have had a different audience, and a different purpose, in  than it would
have if he had written it in ? How and why?

SAMUEL DEWEES

. Why do you think the officers in charge ordered such a brutal punishment?
Why did they force the soldiers to “look upon the bodies” after they were
shot and killed?

. Dewees remarked that the offenses for which the men were shot appeared
to be “trivial.” How might such extreme punishment for trivial offenses
affect the relationship between the soldiers and officers? Do you think, as
Howard Zinn posits, that this was yet another example of “class conflict
inside the Revolutionary Army” (p. )? Why, or why not?

. Do you think that Dewees really believed his statement that “[t]he execu-

 ~  
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tion of these men . . . was undoubtedly brought about by a love of liberty,
the good of country, and the necessity of keeping proper subordination in
the army, in order to ensure that good ultimately”? Provide support for
your answer with quotes from his recollection.

HENRY KNOX

. How did Henry Knox see the new federal constitution as working
“inversely to the public good” (p. )?

. According to Knox, the accusation by “desperate and unprincipled men”
of increased taxation was “a deception.” How does he support this belief?
Do you agree or disagree with his assessment?

. Why is “a body of  or , desperate and unprincipled men” such a
threat to “every man of principle and property in New England”?

“PUBLIUS” (JAMES MADISON)

. Why do you think James Madison used a pseudonym when writing this
paper in ?

. Why does Madison support a new constitution that creates a strong cen-
tral government?

. How does Madison describe “a faction”? How does he propose, “curing the
mischiefs of faction” and “removing the causes of faction”? Do you agree
with his remedies? How and why?

. Do you agree or disagree with Madison that “a pure democracy . . . can admit
of no cure for the mischiefs of faction”? How and why? How does he define
a democracy? How does he define a republic? How are they similar and
different? Which does he support and why?

Main Points in Voices, Chapter 5, “Half a Revolution”

After reading Chapter  in Voices, students should be encouraged to identify what
they believe to be the main points therein. Following are five possible main points.

   ~ 
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. For at least a hundred years before the Revolutionary War, the colonies
were divided by class conflict.

. Internal class conflict was only temporarily obscured during the
Revolutionary War; when the war was over, class conflict reemerged.

. The Declaration of Independence provided the legal framework for, but not
the full achievement of, a democratic nation.

. The Founding Fathers deliberately created a Constitution that was designed
to control the rebellious spirit of ordinary Americans and to maintain “law
and order.”

. The Revolutionary War did not dramatically change the internal structure
or content of American society for women, laborers, slaves, and other
“unimportant” people.

Main Points in Voices, Chapter 5, “Half a Revolution,” and in
A People’s History, Chapter 5, “A Kind of Revolution”

If your students are also reading A People’s History, they should be encouraged to
identify what they believe to be the main points in chapters  in both books.
Following are five additional points to be stressed when Voices and A People’s History
are used together.

. The Revolutionary War was a war of independence from colonial domina-
tion, a civil war between the various forces within American society, and a
world war fought both in North America and on the European Continent.

. Economic interests motivated the political clauses of the United States
Constitution.

. In order for the Founding Fathers to gain enough support for the war, they
had “to woo the armed white population.”

. As early as the Revolutionary War, the American military was an avenue for
the poor to achieve upward social and economic mobility.

. The unequal political, social, economic, and ideological structure of
American society remained intact after the Revolutionary War.

 ~  
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General-Discussion Questions for Voices

While the following questions are designed for classroom discussion about all the
voices read in Chapter , they can also be rewritten and included as evaluation
tools.

. How do you think the “unimportant” English men and women felt about
losing their North American colonies? The “important” English leaders?

. Why do you think this chapter is entitled, “Half a Revolution”? What is half
of a revolution? How is it different from a whole revolution? Do you think
the Revolutionary War was half or a whole revolution? How and why?

. What evidence of class conflict do you find in the entries in this chapter?
Do they adequately support Howard Zinn’s belief that the Revolutionary
Army was rife with class conflict? How and why?

. In Henry Knox’s letter to George Washington, he stated that after the war,
“Our political machine constituted of thirteen independent sovereignties,
have been perpetually operating against each other, and against the federal
head, ever since the peace.” How do the other documents in this chapter
support this contention? What were the main issues that pitted Americans
against Americans? Colony against colony?

. Henry Knox was clearly frustrated that “the powers of Congress” were
“utterly inadequate to preserve the balance between the respective States.”
What powers did the Articles of Confederation give to Congress? To the
states? Do you agree with Knox’s belief that the new constitution pitted
“State, against State” (p. )?

. How is liberty described in these various entries? Is liberty the same as free-
dom? Do you think the ordinary, unimportant men and women of the
new republic defined liberty and freedom the same as the propertied,
important men and women?The same as the slaves? Do you think ordinary
men and women today define liberty and freedom differently from those
men and women in power? How and why?

. How is tyranny described in these various entries? Do you think the ordi-
nary, unimportant men and women of the new republic defined tyranny
the same as the propertied, important men and women? The same as the

   ~ 
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slaves? Do you think ordinary men and women today would define tyranny
differently from those men and women in power? How and why?

. Did rich and poor have different reasons for supporting the Revolution?
Explain.

. How did the voices in this chapter reinforce any of the five themes listed
in “Main Points in Voices”?

. Which of the voices in this chapter did you find most powerful? Least pow-
erful? How and why?

General-Discussion Questions for Voices and
A People’s History

These general-discussion questions are additional questions for students who have
read Chapter  in both books. For all questions, discussion must focus on ways the
materials in both chapters help students formulate and articulate their answers.

. What is the significance of the titles of both chapters, “Half a Revolution”
and “A Kind of Revolution” respectively? Do you think the examples used
in both chapters support Howard Zinn’s assertion in these titles? How and
why?

. Howard Zinn argues that prior to the Revolutionary War, many colonists
did not support the war and thus, the Founding Fathers “would have to woo
the armed white population” (People’s History, p. ). How does he sup-
port this contention? Do you agree or disagree with Howard Zinn on this
point? How and why?

. Was Alexander Hamilton correct when he wrote, “If we are saved, France
and Spain must save us” (People’s History, p.)? What role did France play
in helping the Americans win the war?

. How does this chapter support the phrase, “It was a rich man’s war and a
poor man’s fight”? Do you agree or disagree with this belief? How and why?
Do you believe that this phrase is applicable to today’s American army?
How and why?

. How were the class conflicts between rich and poor suppressed during the

 ~  
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Revolutionary War? Why did they reemerge after the war’s conclusion?

. The threat of mutiny and actual mutinies occurred throughout the
Revolutionary War. What were the grievances and actions of the mutineers?
How were mutinies handled during the war? Do you think the threat of
mutiny continues to be a problem with American combat troops? How
and why?

. Howard Zinn mentions that in Maryland after the war, ninety percent of
the state’s population could not vote. Do you think this was typical of the
other states? How and why? When was the electorate broadened to include
all men, regardless of property ownership? To include all American citi-
zens?

. How did the events before, during, and immediately after the Revolutionary
War affect the major Indian Nations? Why did most Indians fight for Great
Britain during the Revolution?

. What did the enslaved and free African Americans stand to gain—or lose—
from the Revolution? Why did Washington refuse to allow enslaved African
Americans to fight the British in exchange for their freedom?

. According to the historian Charles Beard, why did the wealthy want a
strong federal government?

Evaluation Tools

SUGGESTED ASSIGNMENTS

These assignments can be adapted to meet any classroom need—homework, short-
or long-term research projects, individual or group work. The end product should
be flexible, depending on teacher interest and student abilities—papers, journals,
oral reports, visual aides, and the like.

. Watch any of the following movies: The Patriot, The Madness of King
George, 1776, Liberty (PBS documentary, four parts). What do you think was
historically accurate in the movie? Inaccurate? What new information
about the Revolutionary War did you acquire? Would you recommend this
movie to a friend? Why, or why not?

   ~ 
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. In pre-Revolutionary America, we often learn of various people who were
tarred and feathered. What are the origins of this type of punishment? Who
resorted to such behavior and what were their goals in using it? Was it an
effective means of deterring behavior? Is this punishment in contemporary
usage? How, when, and where?

. After the Revolutionary War, many veterans shared grievances similar to
those of Joseph Plumb Martin. Learn as much as possible about the expec-
tations of and benefits received by the veterans in the nineteenth and twen-
tieth centuries. How did the allocation and actual receipt of benefits change
after World War II? What benefits do you believe veterans should be enti-
tled to after serving our nation?

. In Samuel Dewees recollection, he mentions the threat of mutiny and
actual mutinies that occurred during the Revolutionary War. What is a
mutiny? Learn as much as you can about any mutinies that actually
occurred during the course of the War. How many were officially recorded?
What were the goals and accomplishments of the mutineers? Do you think
the threat of mutiny continues to be a problem with American combat
troops? How and why?

. Samuel Dewees mentions the presence of Macaroney Jack’s wife who was
“with him in camp” (p. ). Do you think her role, to keep him “very
clean and neat in his appearance,” was typical of the role women played in
the Revolutionary War? How and why? Learn as much as you can about
women’s participation in the war. How do their roles compare and con-
trast with the roles of American women in war today?

. One of the most best-known anti-government, anti-taxation movements that
occurred in the early Republic era was the Whiskey Rebellion. What were
the goals, actions, and consequences of the Whiskey Rebellion? How was
this rebellion similar to those discussed in this chapter?

. When Charles Beard published An Economic Interpretation of the
Constitution of the United States, he revised what Americans had generally
been taught about the Founding Fathers. After reading Howard Zinn’s
description of the book, find out more about Beard’s view of the
Constitution. When did he write it? Specifically, what did he find after
conducting his research? How did the American public react? How do the
documents in this chapter support or refute his primary findings?

 ~  
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. No program of national conscription existed during the Revolutionary
War. Instead, each colony/state had its own laws for creating a militia—some
of which relied on conscription. What is conscription? When and why did
the United States enact its first national conscription law? How did conscrip-
tion laws change during World War I, World War II, Korea, and Vietnam?
What are the current laws governing conscription? How might they change
in the twenty-first century? How do you think the Founding Fathers might
have felt about passage of a national conscription act?

 A great deal of contention existed between Patriots and Loyalists before, dur-
ing, and after the war. Who were the Loyalists? How were they treated by the
Patriots? What happened to them after the colonists won the war? Locate at
least one primary document written by a loyalist about his/her treatment
during the war. Do you think this treatment was typical? How and why?

. The Sedition Act of  was the first attempt to legally limit our rights under
the First Amendment. What did it do and how was it enforced? What other
similar attempts occurred in the nineteenth and twentieth centuries? How
are any of these efforts similar and dissimilar to the PATRIOT Act passed by
Congress in October ?

SUGGESTED ESSAY QUESTIONS

. Support or refute one of Howard Zinn’s primary contentions in this chap-
ter, such as his assertion that social class divisions dominated American
society before, during, and after the Revolutionary War.

. In Federalist No. , James Madison argues for the need to “break and con-
trol the violence of faction” (p. ). Referring to all the entries in this chap-
ter, do you think the various authors would agree that such factions existed?
If so, how did they describe them? If not, why not?

. Do you agree or disagree with Madison’s statement, “But the most common
and durable source of factions has been the various and unequal distribution
of property” (p. ). Provide examples from the documents in this chapter
to support your answer. Madison continues that the “principal task of mod-
ern legislation” is the “regulation of these various and interfering interests.”
In Federalist No. , what specific regulation does Madison suggest?

. What do you think are James Madison’s most convincing arguments for

   ~ 
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creating a federalist system of central government? For supporting the cre-
ation of a republic rather than a “pure democracy”? Which are his least con-
vincing arguments? Do you think that Henry Knox would support his
arguments? Why, or why not?

. Howard Zinn argues that prior to the Revolutionary War, many colonists
did not support the war, and thus the Founding Fathers “would have to woo
the armed white population” (People’s History, p. ). Using examples from
the chapter (or both chapters), demonstrate how he supports this con-
tention. Do you agree or disagree with Howard Zinn on this point? How
and why?

. The American Revolution brought about the separation of church and
state. Support or refute this statement. Do you believe that it is important
today to adhere to the separation of church and state? Why, or why not?

. What voices of resistance in chapters  in both Voices and A People’s History
were of most interest to you? How and why? Which did you find most
compelling and why? Least compelling?

. How do the voices and information in these two chapters improve your
understanding of the Revolutionary War? Of the Constitution? Of the
Founding Fathers? What information was especially useful? How and why?

. According to Alexander Hamilton, one of the writers of the Constitution,
the rich deserve more say in politics than the “mass of the people.” Why did-
n’t Hamilton trust the “mass of the people”? Do you think Hamilton’s atti-
tude was shared by other Founding Fathers? Explain.

SIMULATIONS AND OTHER CREATIVE APPROACHES

. Write a letter that you think George Washington might have written in
response to the letter from Henry Knox. Write another letter from
Washington to either Joseph Plumb Martin or Samuel Dewees in which the
General responds to their particular wartime grievances.

. Read the Declaration of Independence aloud and then have students role-
play King George’s reaction. Or have students stage an imagined trial in
which the British Crown tries George Washington and Thomas Jefferson
for acts of treason.

 ~  
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. Stage an imagined debate among the Founding Fathers about a particu-
larly contentious part of the Declaration of Independence.

. Bring General George Washington and the five contributors in Chapter 

in Voices—Joseph Clarke, Joseph Plumb Martin, Samuel Dewees, Henry
Knox, and James Madison—together for a press conference. The attend-
ing journalists (all the students in the class who will be sitting in the room)
should have a series of politically astute questions ready for each of these
men. One student should be assigned the role of anchorman or anchor-
woman to conduct the business of the press conference.

   ~ 

Teachers Guide 20050202:Layout 1 7/29/08 8:49 AM Page 71



OTHER HOWARD ZINN TITLES AVAILABLE FROM
SEVEN STORIES PRESS

For ordering and course adoption information visit
www.sevenstories.com and www.sevenstories.com/textbook

A Young People’s History of the
United States
Adapted by Rebecca Stefoff

Zinn’s first book for young adults retells U.S.
history from the viewpoints of slaves, workers,
immigrants, women, and Native Americans,
reminding younger readers that America’s true greatness is shaped by our dissident voices, not
our military generals. The single-volume edition also includes side-bar stories of actual children
who made American history, from Anyokah, who helped bring written language to her
Cherokee people, to John Tinker, a high school student who fought all the way to the Supreme
Court for freedom of expression at school—and won.

“In many years of searching, we have not found one history book to recommend . . . until the just
published A Young People’s History of the United States. This is the edition of A People’s History that
we have all been waiting for.”—Deborah Menkart, executive director, Teaching for Change

Volume 1: From Columbus to the Spanish-AmericanWar / Paper over board 978-1-58322-759-6 $17.95 224 pages, illustrations throughout
Volume 2: From Class Struggle to the War on Terror / Paper over board 978-1-58322-760-2 $17.95 240 pages, illustrations throughout
- 

Paper 978-1-58322-869-2 $19.95 464 pages, 50 b&w, illustrations and photos
Cloth 978-1-58322-886-9 $45.00 464 pages, 50 b&w, illustrations and photos

Voices of a People’s History of the United States
Second Edition
Edited with Anthony Arnove

The companion volume to historian Howard Zinn’s legendary best-selling book
A People’s History of the United States.

“Voices should be on every bookshelf. [It presents] the rich tradition of
struggle in the United States, from the resistance to the conquest of the
Americas in the era of Columbus through the protests today of soldiers and
their families against the brutal invasion and occupation of Iraq.” —Arundhati Roy

“In Voices, Howard Zinn has given us our true story, the ongoing, not-so-secret narrative of race
and class in America.” —Russell Banks
Paper 978-1-58322-628-5 $22.95 672 pages



Readings from Voices of a People’s History
of the United States
Edited by Anthony Arnove and Howard Zinn

Authors Howard Zinn and Anthony Arnove are joined on this audio
CD by Danny Glover, Sarah Jones, Paul Robeson, Jr., Lili Taylor,
Wallace Shawn, and Marisa Tomei to perform rousing words of dissent
selected from the complete anthology.

Audio CD 978-1-58322-752-7 $14.95 45 minutes

Artists in Times of War

Zinn’s essays discuss America’s rich cultural counternarratives to war, from
grassroots pamphlets to the likes of Bob Dylan, Mark Twain,
E. E. Cummings, Thomas Paine, Joseph Heller, and Emma Goldman.

“The essays are all elegantly written and relate history to the great crisis of
current times: war of aggression, western state terrorism, and obedience to
state power under the guise of patriotism.” —Tanweer Akram, Press Action

Open Media Book / Paper 978-1-58322-602-5 $9.95 160 pages

Howard Zinn on History and
Howard Zinn onWar

These two companion volumes are handy pocket guides on
the power of history when it is put to the service of the
struggle for human rights, and on the meaning of war in a
world where we have so far proven unable to overcome our
primitive predilection for destroying our neighbor.

On History Paper 978-1-58322-048-1 $12.95 240 pages / On War Paper 978-1-58322-049-8 $12.95 224 pages

Terrorism andWar
Edited by Anthony Arnove

Zinn explores how truth, civil liberties, and human rights become the first
casualties of war and examines the long tradition of Americans’ resistance
to US militarism.

“A significant number [of students] say that this and other books from a
radical perspective have transformed their understanding of US society,
politics, and culture.” —Darrell Y. Hamamoto, University of California, Davis

Open Media Book / Paper 978-1-58322-493-9 $9.95 144 pages



The Zinn Reader
Writings on Disobedience and Democracy, 2nd Edition

The definitive collection of Zinn’s writings on the great subjects of our time—
race, class, war, law, means and ends—now updated with thirteen recent
essays.

“A welcome collection of essays and occasional pieces by the dean of radical
American historians.”—Kirkus Reviews

Paper 978-1-58322-870-8 $21.95 752 pages

La otra historia de los Estados Unidos

“Zinn’s work is a classic of revisionist history, bringing forth voices that have
previously been muffled. He lets women, African Americans, workingclass
people, and, yes, Hispanics speak for themselves. This Spanish edition should
prove popular in both public and academic libraries.”

—Library Journal

The first Spanish-language edition of Howard Zinn’s contemporary classic, A People’s History of
the United States.

SIETE CUENTOS EDITORIAL
Paper ISBN 978-1-58322-054-2 $19.95 504 pages

THE ZINN EDUCATION PROJECT

Seven Stories is pleased to support the Zinn Education Project, a collaboration between
Rethinking Schools and Teaching for Change, dedicated to introducing middle school and high
school students to a more accurate, complex, and engaging understanding of United States
history than is found in traditional textbooks and curricula. Visit the web site to see how you
can bring Zinn’s teaching into the classroom, showing students that history is made not by a
few heroic individuals, but by people’s choices and actions. http://www.zinnedproject.org

A People’s History for the Classroom
Bill Bigelow

Activities and projects for middle school and high school classrooms, inspired by Zinn’s A People’s
History. Available from The Zinn Education Project: http://www.zinnedproject.org




